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Welcome

Dr Eegbal Hassim
Consultant in Islamic Education and Diversity Education
Experienced in Islamic education, diversity education and Islamic Studies; lectured and
researched at Asia Institute and Asian Law Centre, The University of Melbourne

Dr Julie Hamston
Education Consultant
Senior Fellow
Melbourne Graduate School of Education, The University of Melbourne
Broad experience in teacher education; research on language and culture; Asian
studies; intercultural understanding; global and multicultural education.
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Purpose of the workshop

By participating in this workshop, you will:

- develop skills to meet the educational needs and expectations of diverse cultural,
linguistic and religious groups, with particular reference to Muslims

- acquire whole-school and cross-school strategies to engage with diverse cultural
groups

- acquire strategies to build interfaith and intercultural understandings in the
classroom

- be able to identify subject-specific and cross-curricular links in the Australian
Curriculum where interfaith and intercultural content can be introduced
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Purpose of the workshop

This workshop will also familiarise you with two teacher resources:

1. Learning from One Another: Bringing Muslim perspectives into Australian schools
2. Building interfaith and intercultural understandings in Australian schools

This workshop is brought to you by the National Centre of Excellence for Islamic Studies (NCEIS), The University
of Melbourne, in partnership with the Australian Curriculum Studies Association (ACSA).

It is funded generously by the Myer Foundation.

il
:7'%// - ;Z
557 aed L
= 5
& AN THE MYER a
: /\/C t \S FOUNDATION \-/.CC:‘.S;Q



Introduction: The broader context

It is important to contextualise the key learnings to be developed from this
workshop in relation to international and national education contexts,
initiatives and goals.
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The United Nations (UNESCO)

Multicultural education uses learning about other cultures in order
to produce acceptance of these cultures. Intercultural education
aims to go beyond passive coexistence to (develop) a sustainable
way of living together in multicultural societies through the
creation of understanding of, respect for and dialogue between
different cultural groups.

Ref: UNESCO Guidelines on Intercultural Education, 2006, p. 18.
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The Melbourne Declaration

Global integration and international mobility have increased in the
past decade. As a consequence, new and exciting opportunities
for Australians are emerging. This heightens the need to nurture
an appreciation of and respect for social, cultural and religious
diversity, and a sense of global citizenship.

Ref. The Melbourne Declaration on Educational Goals for Young
Australians, 2008, p. 4.
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Cont.

« (We need to) ensure that schooling contributes to a socially
cohesive society that respects and appreciates cultural, social
and religious diversity.

« (Students) are able to relate to and communicate across
cultures, especially the cultures and countries of Asia.




»)‘ S ’ G '—»-’7(—,-— <y ((..‘.- S e A St O r P o SRR & Ry ‘“‘ o

»}(0}\«a){6}\~)){ﬁ)\ ’{.ﬁ). ‘{{;}‘“*’{0}‘td’{{y}‘;‘f’{(y}\‘-*’.{\(y}‘“"{{y}‘;i’{{y}‘“"({y}‘;‘?‘(@}‘

4"49‘\

Y S ARG \ oo\ SV S TR ?':«' x' NS »‘v
DG c«ﬁ"‘) 24 oty cm?ﬁ oSt dcesh{Sedhs ««3 exebdceshicasple:

J\§

The Australian Curriculum

Learning Area (Including General Capabilities Cross Curriculum Priorities
Assessment Standards)

(Developed to date — 2011)

English Literacy Aboriginal and Torres Strait
Islander histories and
cultures

Mathematics Numeracy Asia and Australia’s

engagement with Asia

Science Information and Sustainability
Communication Technology
(ICT) Competence

History Critical and Creative Thinking
NOTE: Ethical Behaviour
Geography, Languages, The

Arts (Phase 2) Personal and Social

Design and Technology, Competence

Health and Physical

Education, ICT, Economics, Intercultural Understanding

Business and Civics and
Citizenship (Phase 3).
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Personal note on general capabilities

« Many educators are pointing to the significance of the General
Capabilities to The Australian Curriculum.

« They are also suggesting that these General Capabilities
(including Intercultural Understanding) are the distinguishing
feature of The Australian Curriculum.
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A closer look at intercultural
understanding

Review and discuss handout
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Examples of links to General
Capabilities
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Ethical Behaviour

Description

In the Australian Curriculum students develop ethical behaviour as
they learn to understand and act in accordance with ethical
principles. This includes understanding the role of ethical
principles, values and virtues in human life; acting with moral
integrity; acting with regard for others; and having a desire and
capacity to work for the common good.
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Critical and Creative Thinking

Description

In the Australian Curriculum students develop critical and creative
thinking as they learn to generate and evaluate knowledge, ideas
and possibilities, and use them when seeking new pathways or
solutions. In learning to think broadly and deeply students learn to
use reason and imagination to direct their thinking for different
purposes. In the context of schooling, critical and creative thinking
are integral to activities that require reason, logic, imagination and
innovation.
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Personal and social competence

Description

In the Australian Curriculum students develop personal and social
competence as they learn to understand and manage themselves,
their relationships, lives, work and learning more effectively. This
involves recognising and regulating their emotions, developing
concern for and understanding of others, establishing positive
relationships, making responsible decisions, working effectively in
teams and handling challenging situations constructively.




S e .'«\-5“/ ~o o y P e N 4\"(«\- \ : \\""” ~

)A(A‘)_\«af‘(ﬁ}\m»i{ﬁ)\«aﬁ(ﬁ}\s»l{ﬁ}\~»ﬁ(ﬁ}\ '\«.»){0) {,(ﬁps.aﬂ‘(ﬁ \s»ﬁ({’)\ %‘(G} £

DsauraeeE R ERI GG

Links to Cross-Curriculum Priorities

« Aboriginal and Torres Strait Islander Perspectives

« Asia and Australia’s Engagement with Asia

« Sustainability
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A view from schools

Excerpts from video, All of Us, featuring the voices of principals
and teachers in primary and secondary schools.
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Reflection task

Headlines — A routine for capturing essence

This routine draws on the idea of newspaper-type headlines as a
vehicle for summing up and capturing the essence of an event,
idea, concept, unit etc. The routine asks one core question:

If you were to write a headline for this topic or issue
right now that captured the most important aspect that
should be remembered, what would it be?

Ref: Harvard Project Zero Visible Thinking Routines
http://pzweb.harvard.edu/vt/Visible Thinking_html_files/VisibleThinking1.html
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LEARNING FROM

Introducing Learning ONE ANOTHER

from One Another —
A teacher’s resource

Eegbal Hassim and Jennet Cole-Adams |8 )3




Part A: Islam and Muslims in
the classroom

* Introduction
e [ssues to look out for

» Suggested strategies and
content

* Learning sequences

OOCOOOOOOOOOOOOO0

A carnal buing urlcaded
for s staanship
Port A South
Australs, n 1020,
Frage coariey of fa
L
Avale, re Booe

Worksheet: Afghans, camels and the outback

What contribution dd the cameleers make 10 tha develcpment of Australa? Explore
ha raliowing piacss of historical evidence to find out.

Source one

'-’-"f'\' 'JO"\'CU thirk camels, 1ka this cns, wers sent from A!g\snlstm ad SlJl’OLI‘dlﬂg
areas 1o Australla 0uring the 1600s and early 193057 Think about why camels were
usstul In the Midde East 2nd why they would ba ussful In Australls.

Source two

We went sf overtne cuDsa... We aarried tas, SUGS! Spirks, ciothing. N0 motors hen,
no pisnes. Onfly my camels. (Bajsh Denvish, camelasr

Whiy 00 you think camaleer Bajsh Dervish carried largs quantities of suppliss?
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Learning from One Another learning sequences

English

Primary: Searching inside ourselves
Secondary: Muslims, meaning and the
media

Maths
Primary: Tessellating tiles of Alhambra
Secondary: Alkhwarezm’s six standard
forms

History

Primary: Afghans, camels and the outback
Secondary: The Crusades —a Muslim
perspective

Geography

Primary: Where in the world is Mecca?
Secondary: Get the facts — Muslims in
Australia

Arts

Primary: Minarets and mosques — the art
of Muslim buildings

Secondary: Calligraphy and Islam

Economics and business
Secondary: Banking on Islam

Cross-curricular perspectives
Primary: Museum of Religion
Secondary: It’s all in a name!

Science
Health and PE
Languages



Part B: Achieving positive
outcomes for Muslim students

* Engagement and identity for
Muslim students

* Facilitating religious practice and
customs in schools

Despite the wide mnge of opinion among Muslime in Australia, it is cartainly safer and mor=
pmatical for schecls with significant numbers of Muslim stodents to source Aaldl certified
preducts for scheol BBQs, picnics, dinners, social events and camps. These products are widely
madable in supermarkets across Australia, and from the groxing number of Aalal butchers, meat
supplisrs and caterers. The peices are similar to equialent products o cost is rarely an issue.
You can request a list of alal certihed producers in Austmlia in the form of state government
produced guides. You can also reguest a List of halal eateries in your city from the lecal Idamic
councd i your stats of terrkory (see the Appendix — Key Muslim organisations ).

Hemever, if your school only has a smal number of Muslim stadents, it may be simpler to get
them to specify ther dietary raquirsments. Often, they will szek their own foed alternatives.

Hijab

Many Amstralians are familiar with the word &b, commonly translated into English as
‘headscarf”. In Arab-Islamic terrns, it implies “a barrier’ both physical and spirinaal. Physically,
it imvolves covering the body in a certain manner and acting in a medsst way wih the cpposie
sex;in a spirinaal sense, it conncess momliy.

Islamic Jagal cpinions vary on the requirements foe the Aab foc Muslim fzmales. Thers are aso
a whele army of interpretations, manifestatioos and &b designs in everyday life. Each Muslim
culture has its own expression of A§ub and there are intercultural borrowings in Aiizk fashica.
Also, for a range of pmctical remons, Muslim women do not always fulfil the requirements of
Kijab that they ascribe to.

Two Musdim woeren i differest bijab styden Staciphots

74 LIARNING FROM ONE ANOTHIR



P ° O o Islam dso makes allowances for Muslims so that they will never need to miss prayers. For
a rt ° I e wo r O u s I m S example, a traveller mary shoetzn four maba prayers to pnt teo, In face, the cciginal pravers n
Islam were just two =3k, except for far and wagirib. When the Musliny were mors stable
in Medina, these wers increasad to four raka. Aisha, Propbet Muhammad's wifs, said that when
the cady Mudims travdled, they would ravert back to the ceiginal prayer.
Muslims mary also combine the peavers if necassary, such as during trrvel, ilness, studving an
important subject, and any cther pressing or unforessen matters:

L L]

* Key Muslim beliefs and e ok o
+  Maghn® may be prayed during the time of isha and vics versa.
Combining the prayers is considersd peaying on time in [sdlamic legal terms. Shortening and

ti combining the prayers may be relevank when dealing with Muslim students at schoal.

p r a C C e S When the time foe prager arrives, the call to prayer (a2am) i oftzn made at a mosgue (wazid)
or even at home. In Muslimn countriss, this call i mads from a minaret and is heard far and wids.
In mamy Mudim minoricy countries such as Aunstralia, bowever, Jocal regulations stipulate that
the 2320 can caly be heard inside the mesgue.

Minaret. P4t coarery

af Phorcet com Callto

o Allahu abbar, ARk ahbar
* Who are Muslims? gt
(I testify that there s no god but God) x 2
Arhbadu awma Muhanmadan randaiah
(I testify that Mubammad i God's messenger) x 2
alas-sala
(Came to prayer) x 2

* A very brief history of Islam e

Alahu abbar
(God is great) x 2
La ilaha dallak
(There is no god bt God) x 1

° M = o k4 Befiece prayer, Mzlims perform a ricual deaning {eowdn), which invohes washing the hands,
uS II I lS I n uStra Ia face, ammns and feet. They must repeat this procedurs befors praying again if they g0 to the toilst

or pass wind. If a Muslim bas had sexual relaticos, they must perform a full body wash (ghasi).

The phadl replaces the sawdy in this case. When there is no water, Muslims parify their face and

hand: with dirt.

Muslims are allowed to pray anywhere clean except in the middle of a street oc walkway. Often,
they wil use a peayer mat as a precaution. When they an: ready to pray, they tum to face Mecca
(§18a). According to the most commen opinion, Muslirn men must at Jeast be coverad from the

° M iSCO n Ce pti O n S a n d navel to the knee and wamen shodd cover everything except for the face and bands.

Apart from the frve daily prayers, there are cptional prayers throughout the day and night that
a Muslim may choose to do to get choser to Ged. Muslims can alo supgplicats directly to Ged
at any time, and belisve that all good deeds are a foemn of worship as long as the intention is to

stereotypes St

LIARNING FROM ONE ANOTHIR 9



Key Muslim organisations in
Australia

Glossary

Lcoza gawn or wraparcund cheek

Ahui Kb ‘Pecph of the Beok' a2 refemed 10 n the Quaen, in parbcular Jows, Chriztans end
Sabers who folow divire revelebon.

Am Scholar; cftsn used by Muslims 10 refor axduswely 13 8 schaler of Islam; Inseally
meers 'inowlsdgeble ons'.

Alsh The name of Ged in Iskem; comes from the Ambic alieh, meaning 'the Ged'. Nish
izdwas also uzed by Arsbicspesking nea-Muslims 1o rafor to God

A One cf the fve daiy prayers caried ot ot anytme betwssn midaitemcon and
surast; consats of four se1s (ee mkel; means ‘midaftemoza’.

Azan Call to prayar

Bumge Hpb thet rcludes 2 face cover.

Deff Marctone drum

Fer Ons of the five daily preyers camed ot &t arytme batwesn dewn st ight and
surnze; oonsists of twa sets (sse mekel; Herlly means 'dewn’.

Fewe Nenbinding Iskric rsligeus vardict Isee mufdl.

Fre In Islam, & reders to the state of punty thet all human beings ars bom n dus to ther
inrate rezcgriben of God; Ineraly meers innate naburs’.

Ghue The full body washing & Muslim is required to parfoam for prayer atter sax, oc after
8 Muslim woman has frishod merstrusting and wishes to pray; Roeraly mesns
‘washing’.

Hedth Prophatic trditicn; & naraton from Prophet Muharmmad reporting his wards, desds,
Bcbors, 120t spprovals andlor crcumstances; ktorally mons ‘nows’ n Arabic.

ey Frith pler of Izlem to be carmad cut by Muglims who ars physically and financally
abio atleest cnco i their ifatime; mejor pignmage to Mocca camisd out caly duing
% 12th meath of the Iskemic cekerdar Cubhyp). Tha mes of hg ndude arourem-
kulstizn of the Kabe, walling}agging seven times from Sels 10 Marwa itwe smell
hdls that Ishmael's mether, Hapr, cimbed in sserch of watsr), a day of supplicstion
and pryors & At ks town doze 10 Meace), sacnfiang of cattls, and the nitusl
stoning of the dowil a1 the neerby town of Mira.

Fek!lfood) Fcod that is permiszbl to corsums in lslem; the Cumn mertions that all fozd ars
hekS axcept for camion, blozd (that flzws from the anmal during slaughtenng), pork
Gnchdirng al pig-besod preducts), that which is sacrficsd Jor cthar than Ged, end
wire ard 1tz equvelonts (see halel].

ekl "Permmissblo’ i Islam (sss halel Hoxd]l.

Ferm ‘Prehidod in Ism.

Heb Refers 13, n popuar tarms, the heedscart and modast dress of Muglim wemen in

2 mnge of styles; geranally imvalves covsnng all parts of the bady sxcopt the facs
and hands. Seme Muzims bslievs that Mgl womsn should slsc cover their 2ces.
Linguistcaly, hipb refors to ‘s bamer’ or ‘caverrg’ in Arsbic. Hjab @ not ahweys
physiat it also connotes modest behavicut
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Additional resources

A World of Values
http://www.curriculum.edu.au/values/

Intersections of Identity
http://identities.asiaeducation.edu.au/default.asp

Australia Kaleidoscope

All of Us Resource Kit
http://www.multicultural.vic.gov.au/

The Really Big Beliefs Project

Beyond Beliefs: Muslims and non-Muslims in Australia
http://www.ida.org.au




Returning to our focus

Muslim experiences in Australian schools
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Muslims in Australia

* 340,393 Muslims, according to 2006 census
* More than 80% of Australian born Muslims are under 25
e Over 80% live in NSW and VIC

State/territory of . . % of total Muslim
. Muslim population .
residence population

New South Wales 168,788 49.6
Victoria 109,369 32.1
Western Australia 24,187 7.1
Queensland 20,318 6.0
South Australia 10,521 3.1
?::rti;zca)lri;aln Capital 4,373 13
Northern Territory 1,083 0.3

Tasmania 1,049 0.3
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Birthplace - Birthplace -

Australia 37.9 Bangladesh

Lebanon 89 lIrag 2.9
Turkey 6.8 Indonesia 2.5
Afghanistan 4.7 Bosnia & 2.2

Herzegovina
Pakistan 4.1 Iran 2.1
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*86% of Australia’s Muslims speak a language other than English at home
*80% have a good command of English
*Only one third speak Arabic

Main language | Number ___

Arabic 114,034
Turkish 46,914
English 43,139
Urdu 18,142
Bengali 15,304

Dari 13,766
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Muslim Experiences of Education

Muslim perceptions of education — influenced by history, tradition,
culture, heritage, religion, nationality

Migrants and refugees — challenges and opportunities

Education culture shock — different approaches to teaching,
learning, assessment, teacher-student interaction

ESL — challenges, opportunities, attitudes toward mother tongue,
Arabic as Islamic lingua sacra, interpreters

Islamic schools vs. other schools — reasons and challenges
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Australian-born Muslim students — disparities with parent and
community expectations

Jxl

Muslim experiences are an example of broader interfaith and
intercultural issues in Australian schools — diversity education and
competence, issues not unique to Muslims

Muslim parent and student attitudes to schooling in Australia —
engagement in teaching, learning and school social events
through conversation, understanding and negotiation

Religious and cultural needs — dress, food, worship (prayer and
fasting), holidays, sensitivities to certain content




Student and parent quotes workshop

Focus question:

What are the implications for you as a teacher at your school?
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Muslim parent voice
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One of the greatest disadvantages for Muslim
children living in Australia is too much freedom,
especially when they abuse that freedom, then
neglect their studies and follow their desires
that are very often destructive. Our rights as
parents in Islam are being undermined by the
new freedoms available to our children in
Australia.
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Muslim parent voice
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We entrust the education of our children to the
teachers — it is for the teachers to educate them
well. We do not have the time to ask about our
children’s education or to play an involved role.
We go to work before they go to school and
come home after school has finished. We do
not understand why they never have
homework.
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Muslim parent voice

In my country children are very fearful of their
teachers. They also respect them very much. If
they see them in the street they fear them
sometimes more than they fear their fathers
and mothers.
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Muslim student voice
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I've grown up here as a Muslim and I've found
that hard sometimes. My parents came here
about 20 or 30 years ago and they want to live
in the same way as in their home country, and
they want their kids to be ‘full-on’ religious. But
how can we do that when we’ve got all this peer
pressure on us and when they’re not that
religious themselves? Do you know what |
mean? Sometimes their cultural beliefs are
actually against the teachings of Islam.
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Muslim student voice

I've never felt any discrimination by teachers or
by my tutors — quite the opposite. Sometimes
they’ll try to make a point to help you more, |
mean, they exaggerate their kindness.
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Muslim student voice

We know a lot of people who are token Muslims
— they’re just Muslim by name but do not

practice Islam. Many of them hang around the
wrong places.
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Morning Tea




Case studies workshop

The case studies we will examine have emerged from the Learning from
One Another professional learning and resource development initiative.
Since 2009, the initiative has involved over 700 primary and secondary
teachers from all sectors across Australia.
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Context

The aims of Learning from One Another are to:

« Equip teachers with the skills to meet the needs and
expectations of Muslim students and their parents in education

« Facilitate a whole school approach to supporting healthy
relationships and engagement with Muslim students, parents
and communities

« Offer teachers a greater awareness of the diversity of Islam
and Muslims, nationally and globally

« Develop an appreciation of Muslim history and cultures in
Australia.
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Cont.

* The case studies showcase how some of the program
objectives have been met in schools throughout Australia.

« The schools selected for the case studies represent a diversity
of locations, sectors and levels.

« Some initiatives focus on curriculum content and others focus
on whole-school approaches to building interfaith and
intercultural understandings.
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Introduction to task

Work in groups of 4.
Each person in the group reads through the case study.
Share and discuss the case study as a whole group.

New groups are formed, using the numbering system.

Share and discuss your case study with your new group.
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Group discussion — Focus questions

What do these case studies teach us about the
importance of intercultural and interfaith

understandings?

What do these case studies reveal about what is
possible for schools to achieve in this regard?




Introducing Building
Interfaith and
Intercultural
Understandings — A
complementary
resource to Learning
from One Another

BUILDING INTERFAITH AND
INTERCULTURAL UNDERSTANDINGS
IN AUSTRALIAN SCHOOLS

Ecgbal Hassim and Jennet Cole-Adams
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Lunch




Stereotypes session

What do you think of when you see/hear the word...




HIJAB




JIHAD




SHARIA







EXTREMIST




TERRORIST




A personal reflection




Where to now?

Reflections and action plans
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A personal reflection

Think about what key learnings you have developed from your
participation in this workshop.

Use the Connect, Extend, Challenge strategy to reflect deeply
on these learnings (Harvard Project Zero, Visible Thinking
http://pzweb.harvard.edu/vt/Visible Thinking_html_files/

VisibleThinking1.html)
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Connect, Extend, Challenge

A routine for connecting new knowledge to prior knowledge

CONNECT How are the ideas and
information presented
CONNECTED to what you
already knew?

EXTEND What new ideas did you get
that EXTENDED or pushed your
thinking in new directions

CHALLENGE What is still CHALLENGING or
confusing for you to get your
mind around? What questions,
wonderings or puzzles do you
now have?
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Sharing your reflection

Share and discuss your personal reflection with your group
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Making a plan of action

* For your classroom — 3 things | can and will do

* For your school — 3 things | can and will do

* For you personally — 3 things | can and will do
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Sharing your action plans

Share and discuss your action plans with the whole group
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A final thought

. cultural literacy has become the lifeline for today’s world, a
fundamental resource for harnessing the multiple venues education can
take... and an indispensible tool for transcending the ‘clash of
ignorances’. It can be seen as part of a broad toolkit of worldviews,

attitudes and competences that young people acquire for their lifelong
journey...

Ref: UNESCO World Report: Investing in Cultural Diversity and Intercultural
Dialogue, 2010, p.118.
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Contact details

Dr Eegbal Hassim
eegbalhassim@gmail.com
www.drhassim.com

Dr Julie Hamston
jhamston@unimelb.edu.au

National Centre of Excellence for Islamic Studies (NCEIS)
www.nceis.unimelb.edu.au

Australian Curriculum Studies Association (ACSA)
www.acsa.edu.au

E

e Y THE M

Iheprsy U MR _dcsa
didddddd hddddddd hdd



